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ABSTRACT 
This study is designed to determine whether early exposure to nonprofit 
organizations through a hands-on volunteer experience increases students' 
knowledge of and affects students' attitudes toward pursuing a nonprofit 
career, a lifestyle of service, or both. The results from the survey instrument 
were analyzed by a comparison of scores, means, standard deviations, paired 
t-tests, independent t-tests, analysis of variance (ANOVA) and Tukey's 
honestly significant difference (Tukey's HSD). 
The results of this research indicate that students perceive that 
volunteering in the nonprofit sector has a positive influence on their 
attitudes toward nonprofit organizations, prompting a desire for a 
philanthropic lifestyle. For more that 50 percent of students, the influence 
was positive in terms of affecting attitude toward nonprofit organizations and 
stimulating a desire to pursue a lifestyle of service. For the remainder, 
volunteering positively affected attitude toward nonprofit and public 
organizations but did not stimulate a desire to pursue a career in the 
nonprofit sector. In fact, for some students, performing community service 
may have a negative impact on their desire to pursue a nonprofit or public 
career. The primary conclusion drawn is that volunteering may have a 
profound impact, be it positive or negative, on whether young people pursue 
a career in the nonprofit sector, adopt a lifestyle of service, or both. 
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CHAPTER 1: INTRODUCTION 
In his 1961 inaugural address, President John Kennedy reflected the social 
philosophy of the nation by declaring " ... ask not what your country can do for 
you; ask what you can do for your country." Twenty years later, President 
Ronald Reagan asked citizens: "Are you better off today than you were four 
years ago?" Kennedy's appeal mirrored the idealism and sense of community 
in the 1960s while Reagan's question epitomized the individualism and 
materialism of the 1980s (Kahne & Westheimer, 1996). In recent decades, the 
notion of service to the community and to the nation has reemerged in the 
form of the introduction of community service programs in schools. A 
recent national symposium on service found that, "In all its manifestations, 
in every image, the word 'service' conveys a persistent theme of giving -
giving of oneself out of a commitment or obligation" (Grantmaker Forum on 
Community and National Service, 1997, p. 1). 
Background of the Issue 
Encouraging community service participation has long been a goal in the 
United States but its saliency over time was contingent on society's evolving 
collective conscience. Some examples of national community service 
agendas are President Kennedy's creation of the Peace Corps in the 1960s, 
President Bush's Points of Light Foundation in the 1980s, and President 
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Clinton's creation of AmeriCorps in the 1990s. Recently, Congress adopted 
the National Education Goals, which include the objective that all students 
will be involved in activities that promote and demonstrate good citizenship 
and community service. Moreover, one of the original missions of public 
schooling was to create active and informed citizens. Community service is 
one of the programs that can help fulfill that mission (Raskoff & Sundeen, 
1998b). 
According to these goals, the act of volunteering is presumed to be 
beneficial to those who participate. Youth are often made a special focus 
when community service programs are created because they are at a time in 
their lives when their attitudes and values are still being formed. Therefore, 
the act of volunteering might contribute to their perceptions about 
community service. Exposing youth to community service may help shape 
or shift their values from financial and material comfort toward altruism. As 
a result, students may be more inclined to enter the nonprofit or public 
sectors professionally, begin to lead a life partially focused on helping others, 
or both. 
The State of California has a relatively young yet rich tradition of 
community service that includes outstanding programs led by grass-roots and 
nonprofit organizations, higher education institutions, local and state 
conservation corps, private and public K-12 schools, volunteer centers, civic 
programs, and federal volunteer programs, among others. In recent years, the 
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state has experienced a tremendous growth in the number of such programs 
and has devoted much attention to the importance of service, especially 
among youth. 
On the local level, in 1981, the Constitutional Rights Foundation 
collaborated with the San Francisco Unified School District and San Francisco 
School Volunteers to build large youth service models in schools. By linking 
schools and nonprofit organizations, community service programs often 
improve student motivation and academic performance. Shumer (1994) 
found that "participation in volunteer activities had a positive effect on 
school grades, but other factors that are related to grades (such as household 
income and the education level of adults in the household ... ) are also related 
to student participation" (p. 362). 
Another benefit of volunteer work is that students may learn that what 
they do can make a difference and that shared work creates a common 
purpose among individuals. Community service gives students a much 
broader understanding of the world outside the classroom. Programs are 
based on the premise that the sensitivity gained through volunteer work is 
necessary for students' growth and personal development. 
Reflecting society's belief in the potential benefit of community service 
programs, President Bush introduced The National and Community Service 
Act of 1990 and President Clinton promoted the National Service Trust Act of 
1993, which formed the Corporation for National Service (Corporation for 
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National Service, August 5, 1998). Both acts, through the grants that they 
disperse, bring attention to multiple values of youth service, beyond the 
contributions it makes to communities. 
Many schools in California and across the nation espouse this vision and 
are very active in promoting formal community service programs. The 
California Department of Education reports that 133 school districts out of 994 
districts in the state, or 13 percent of California school districts, offer 
community service programs. In addition, 40 districts encourage community 
service in an informal manner. It is predicted that by the year 2000, 25 percent 
of school districts in California will provide formal community service 
programs to their students at the elementary, middle school, and high school 
levels (Brugh, 1998). 
At the secondary education level, states and school districts are gradually 
adopting ways to increase opportunities for community service through 
elective courses and extra-curricular activities as well as by instituting 
community service graduation requirements. 
One such program aimed toward public high school students is that of 
Oceana High School in Pacifica, California. The program requires students to 
perform 25 hours of community service per year, or 100 hours over a four-
year high school career. Oceana's program is unique in that, of only five 
similar programs in the San Francisco Bay Area public high schools, it 
requires the largest commitment from students. 
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This program promotes volunteering as a way for young people to explore 
nonprofit and public organizations. It is possible that a community service 
experience may positively affect their attitudes toward nonprofit and public 
organizations, toward entering the nonprofit and public sectors as a career, or 
toward pursuing a lifestyle of service. 
It is the purpose of this study to explore whether participation of high 
school students in a community service program will positively influence 
their attitudes toward nonprofit and public organizations, toward pursuing a 
career in one of those sectors, or toward pursuing a lifestyle of service. 
Statement of Study Issue 
This research project will explore the impact of the community service 
experience on students' attitudes toward nonprofit and public organizations. 
All attitudes cited in this paper are self-reported by the participants and reflect 
their current perceptions of their thoughts and feelings both before and after 
performing community service. It will show whether involving high school 
students in community service positively influences their attitudes toward 
nonprofit or public organizations, pursuing a career in those sectors, or both. 
It will also indicate whether students' experiences result in personal 
satisfaction from helping a nonprofit or public organization and its 
constituency, and whether the experience may lead to a permanent lifestyle of 
service. Study results may also indicate which types of students will be more 
likely to pursue the aforementioned paths. 
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Definitions of Key Concepts 
• Community service - an activity in which one volunteers to help solve a 
community problem or act on a community issue and offers to give hours of 
service of his or her own free will, without expecting financial remuneration. 
Student community service programs encourage school-age youth to take 
part in volunteer activities in the community and are powerful tools for 
connecting students with their community. The majority of these volunteer 
activities take place in nonprofit organizations, though there are also 
opportunities to volunteer in government, or public, agencies. 
• Lifestyle of service - a way of life wherein one shows an altruistic concern 
for human beings, especially as manifested by donations of money, property, 
or work to organizations advancing human welfare. Such a lifestyle involves 
one's being socially active and striving to make a difference in improving 
one's community or the world. 
Research Questions 
The purpose of this study is two-fold: 1) to explore students' attitudes 
toward the nonprofit and public sectors as a result of performing community 
service, and to determine to what degree, if any, high school students are 
motivated to pursue a career in either of these two sectors or to pursue a 
lifestyle of service; and 2) to find out what type of student is most likely to be 
most affected by the community service experience. This study will consider 
which types of students may be most affected by the community service 
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experience. The study will look at student characteristics such as race, gender, 
family characteristics, and the impact of adults as examples. 
It is hypothesized that as a result of performing community service, certain 
students will be more likely to adopt positive attitudes toward nonprofit and 
public organizations, toward pursuing a career in those areas, or pursuing a 
lifestyle of service. This hypothesis is based on published research that 
indicates that students who choose to volunteer tend to be English-speaking 
Caucasian and Asian females with a higher socioeconomic status and reading 
proficiency who live in a two-parent/ guardian household with parents or 
guardians with high educational backgrounds who volunteer. Relevant 
research will be detailed in the second chapter. 
Significance of the Study 
This study is designed to determine whether early exposure to nonprofit 
and public organizations through a hands-on community service experience 
increases students' knowledge of, and affects students' attitudes toward, those 
types of organizations. The results of this research may indicate that 
performing community service has a positive influence on students' attitudes 
toward nonprofit organizations, influencing them to choose a lifestyle of 
service. However, this study may suggest that volunteering positively affects 
attitude but does not stimulate a desire to pursue a career in the nonprofit or 
public sectors. Any permutation of the above outcomes is possible. 
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Research studies have been done on the subject of volunteering to perform 
community service and which types of students are most likely to do so. 
However, no studies could be found on the effects of community service on 
students' attitudes toward nonprofit and public organizations nor on the 
types of students who may adopt a lifestyle of service as a result of performing 
community service. In fact, two researchers who have studied this issue 
extensively stated that "despite the national interest in community service for 
high school students, little empirical research has been devoted to student 
perspectives on their community service experiences" (Raskoff & Sundeen, 
1998a, p. 2). 
The purpose of this paper is to fill a gap in the literature on community 
service. In addition, high schools across the nation can utilize the results to 
evaluate the efficacy of their community service programs and examine 
which types of students are effected most profoundly and least profoundly by 
community service. Schools can use this information to make any changes 
in their approach to requiring community service. The information gleaned 
from this research study will also be helpful to elementary and middle 
schools in terms of evaluating the efficacy of their programs so that, by the 
time students reach high school, they will be more likely to embrace 
community service. 
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CHAPTER 2: LITERATURE REVIEW 
In his inaugural address, President John Kennedy attempted to foster a 
sense of community and altruism. Likewise, his brother Senator Edward 
Kennedy suggested in 1991 that it was time to harness the energy and 
idealism of 60 million students across the country by offering them 
opportunities to serve. In doing so Kennedy said," We will be helping to 
guarantee the continued vitality of our democracy in the years ahead" 
(Kennedy, 1991, p. 773). 
Related Studies 
In addition to benefiting society, there is a widespread belief that young 
people themselves benefit from serving others (Raskoff & Sundeen, 1998b; 
U.S. Department of Education, 1995; Melchior 1998). The community service 
experience is a means for students to explore careers and reap the satisfaction 
of helping an organization and, ultimately, the organization's constituency. 
Nonprofit organizations that participate in service programs benefit from 
having reliable volunteers aid often over-worked employees and supplement 
the staff. For example, student volunteers can provide services to clients, 
assist in educational outreach, enhance visibility for the organization, or 
promote volunteerism. For nonprofit organizations, a ready source of 
workers at low or no cost is a significant benefit. 
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As a result of their performing community service, students are expected to 
benefit in four areas: personal growth, social growth, intellectual growth, and 
citizenship (National Dropout Prevention Center, 1997). Personal growth 
concerns the development of characteristics relating to self-improvement and 
self-actualization. These characteristics may include self-respect, a sense of 
usefulness, a sense of identity, and personal values and beliefs. Similarly, 
social growth includes development of a sense of caring for others and 
acceptance of others from diverse and multicultural backgrounds. As a result 
of meaningful service, students also heighten their intellectual growth by 
enhancing academic learning and acquiring higher-level thinking skills. 
Kahne and Westheimer (1996) believe that community service imparts to 
students a sense of responsibility to contribute to society. By participating in a 
community service program that inculcates a sense of civic duty, students can 
understand how they can impact their community by caring for others. 
Those promoting community service programs believe that "to be properly 
educated in a democracy, students must undergo experiences that 
demonstrate the value of altruism and the dangers of exclusive self-interest. 
Volunteerism and compassion for the less fortunate are the undergirding 
conceptions of political socialization associated with this vision" (p. 595). 
According to Conrad and Hedin (cited in Alt & Medrich, 1994) there are two 
schools of thought about how students benefit from community service. 
"Youth reformers," a term commonly used by people in the field, see 
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community service as a strategy for enhancing young people's values and 
behavior. The "education reformers" see community service as affecting 
educational outcomes, by motivating students to learn more and retain what 
they learn. The question arises as to how much improvement in academic 
skills can reasonably be expected to result from community service. Conrad 
and Hedin found that students who participated in community service had 
better problem-solving abilities. Wilson (cited in Alt & Medrich, 1994) 
observed that students involved in political or social action became more 
open-minded, which is one component of critical thinking. However, 
Wilson concluded that the general knowledge of students performing 
community service does not differ significantly from that of students not 
performing community service. Thus, service may not improve general 
knowledge, but it also does not appear to reduce knowledge, even though 
these students spend less time in the classroom. In fact, there is little 
empirical evidence that those who volunteer actually learn more or develop 
in different ways than those who do not engage in service (Alt & Medrich, 
1994). In studying high school students, most researchers do not take into 
account the fact all youth are likely to grow and mature in their teenage years, 
whether or not they participate in community service. The research 
compiled by Alt and Medrich (1994) states that there is often an absence of 
statistical significance in results and there are many irreconcilable findings in 
this field. Few studies have employed quantitative methods to measure the 
effects of community service, and none provide results that are 
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representative of the United States high school population (Alt & Medrich, 
1994). 
At this point, community service in public high schools has not been 
institutionalized. Perhaps this is due to a perception, as expressed by Dr. 
Andrew Furco (cited in Raskoff & Sundeen, 1998b), that "the various 
constituents of the educational community are not convinced that service 
programs are an effective and appropriate way to educate young people." 
This lack of institutionalization may also be due to a lack of empirical 
evidence concerning the benefits of community service. 
Some students do report benefits, however. On behalf of Brandeis 
University, Melchior (1998) evaluated the Learn and Serve America K-12 
program and found that more than 90 percent of all participants reported that 
they were satisfied with their service and that the service they performed was 
helpful to the community. Eighty-seven percent reported that they had 
learned a skill that would be useful in the future. Seventy-five percent 
reported developing a good personal relationship through service, generally 
with other students, a mentor, or a service beneficiary. 
However, Melchior's study included the results of a follow-up study one 
year later. Melchior's findings indicate that many of the positive impacts 
mentioned by participants do weaken over time. Long-term effects on service 
leadership, school engagement, and math grades were determined to be 
negligible. The follow-up data also suggest that students who continue their 
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involvement in organized service over time are significantly more likely to 
continue to experience the benefits of participation. 
While published research shows how students are expected to benefit from 
community service and why it is important to perform such service, students 
have their own ideas about why they volunteer. According to a recent study, 
the most important reasons students volunteer are: It makes them feel good 
about themselves (89%); they want to list some community service activities 
on their college applications (87%); they want to learn skills they cannot learn 
elsewhere (81%); they have roots in the community (78%); they feel they have 
to give something back to the community (75%); and they find it fun or have 
friends who do it (75%). Teens believe the key reasons students do not 
volunteer are: they are too busy with part-time jobs, homework or other 
school activities (91 %); they would rather keep their leisure time for TV, 
music, vacations and the like (71 %); and they do not believe volunteering can 
make a difference (57%). Teens also say students do not volunteer because 
they do not know how to get involved (74%) or simply are never asked (60%) 
(Prudential, 1995). 
Raskoff and Sundeen (1998a), querying students why they volunteer, quote 
one student who explained, "Instead of us just being out on the street just 
doing nothing, como pachucos, like my mom tells me, you know, do 
something positive ... helping the community, making the community look 
better. So, you know, when we're out of it and our brothers and sisters, or in 
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some cases now, our kids, they come up, they have something better to be in, 
a better environment" (p. 20). 
While most high school students recognize the value of volunteerism 
and community service, they often need help and encouragement to become 
involved. Sixty-two percent of the teenagers surveyed in the Prudential study 
believe that the solutions to community problems lie in individual and 
group action rather than government programs (Prudential, 1995). Further, 
95 percent believe it is important for people to be involved in the community 
by volunteering their time to charitable, civic, cultural, environmental or 
political activities, and nearly two-thirds (62 percent) feel it is very important. 
The majority of students surveyed feel that neither adults nor students are 
devoting enough time to community activities. Eighty-eight percent believe 
an important factor in getting students involved in community activity is the 
encouragement of teachers, parents, and other adults (Prudential, 1995). 
Of the 44 percent of students surveyed in the Prudential study who were 
performing community service, approximately 15 percent performed required 
service, while 29 percent reported service that was entirely voluntary. The 
likelihood of performing community service was associated with a number of 
student characteristics such as gender, race, ethnicity, and socioeconomic 
status. Females were more likely than males to volunteer, and whites and 
Asians volunteered more than Blacks, Hispanics, and American Indians. 
Students with higher socioeconomic status and reading proficiency were 
more likely to perform community service. Almost half of the high school 
14 
seniors who did perform community service reported volunteering at 
church-related groups. Other types of organizations in which high school 
seniors were involved included youth groups, neighborhood organizations, 
schools, community centers, and hospitals. This study did not include data on 
the students' frequency and duration of service. In other words, the service 
reported by students could represent either a regular commitment or a one-
time activity. 
The U.S. Department of Education (1995) found that about two thirds of 
seniors in Catholic.high schools performed community service, while 57 
percent of those in other private high schools did. The study found that only 
42 percent of seniors in public high schools reported performing community 
service. 
Similar findings were reported by U.S. Department of Education (1997) 
which studied students in grades 6 through 12 and published the results of a 
National Education Household Survey in a statistical analysis report entitled 
"Student Participation in Community Service Activity." The report is based 
on a subset of the total population of students enrolled in schools in the sixth 
through twelfth grades. Eighty-six percent of these students reported that 
their schools encouraged community service, either through requiring 
participation or by arranging or offering community service. This figure 
included 16 percent who indicated that their schools required it. Almost 14 
percent reported that their schools neither arranged nor required community 
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service. Regardless of school policies, the study found that the percentage of 
students who performed community service was 20 points higher in private 
schools than in public high schools. It is likely that the 14 percent of students 
in schools that did not encourage community service are enrolled in public 
high schools. A study of community service among seniors in public high 
schools may indicate that schools can have substantial influence by simply 
offering, arranging, or requiring community service of their students. 
According to these survey results, "At least two hypotheses are available to 
explain how school policies affect students' participation in community 
service: school policies might compensate for lower motivation to participate 
among some students. . . or schools might help students to overcome other 
barriers to participation" (U.S. Department of Education, 1997, p. 18). In other 
words, requiring students to perform community service will force students 
to participate, regardless of their motivation. It will also make participation 
easier so that less work or initiative is required for students to participate. On 
the other hand, simply arranging community service makes it easier for 
motivated students to get involved and know who to contact. Individual 
schools must decide what their objectives are in relation to community 
service. Requiring students to participate might compensate for low 
motivation, while simply arranging community service may serve to remove 
barriers to participation. The report's authors concluded, "Based on this logic, 
the fact that arranging community service appears more important than 
16 
requiring it provides some evidence that students are willing to participate 
but that many students need help in order to participate" (p. 18). 
It appears that some students are more likely to volunteer than others. 
The U.S. Department of Education (1997) found that students who were more 
likely to participate in voluntary community service tended to be females 
(53%), whites (53%), students with higher family incomes, and students who 
received high grades. Approximately 60% of those participating reported 
receiving mostly As, compared with 48% of those receiving mostly Bs, 38% 
receiving mostly Cs, and 30% receiving mostly Ds and Fs. Shumer (1994) 
found that participation had a positive effect on school grades, but that other 
factors, such as alternative student activities and family characteristics that are 
related to grades are also related to student participation. It may be the case 
that performing community service positively affects grades, or it may be that 
the types of students who serve are most likely to receive high grades. 
Just as there are differences among the types of students who perform 
community service, there are differences in how much they participate. 
Overall, though, students who participated in community service were 
divided fairly evenly between those who participated one or two times and 
those who participated more regularly. The 1997 Department of Education 
study did not consider the relationship between type of involvement 
(meaningful, somewhat meaningful, or not very meaningful) and amount of 
time spent volunteering. 
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Further, this survey found that students were more likely to participate if 
the highest degree held by a parent in the household was a college degree or 
higher (58-64%) than if no adult had a college degree (34-48%) (U.S. 
Department of Education, 1997). Students were more likely to perform 
community service if the household income was more than $40,000 (53-60%) 
than if it were lower (37-47%). Students in two-parent households were more 
likely to participate than those in one-parent households. This may be 
attributed to the fact that parents in two-parent households may have more 
time and resources to support their children. The study also found that 
students who had an adult in the household with any level of educational 
background who did perform community service were more likely to 
participate more regularly than those who had a parent with .the highest level 
of education who did not volunteer. In the Prudential survey (1995), 43 
percent of the student volunteers said their parents placed a lot of emphasis 
on community involvement. Among non-volunteers, this percentage 
dropped to 12 percent. 
Student choices to participate in community service are affected by the 
demographics of the student's community as well as by their family situation. 
Students living in zip codes in which 20 percent or fewer lived in poverty 
were more likely to participate than those in zip codes in which 20 percent or 
more lived in poverty. The same is true for students living in zip codes 
where more than 60 percent of the homes are owner-occupied, as opposed to 
areas with lower ownership rates. Low-income communities generally lack 
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access to power and resources, which are the minimum requirements for 
having the luxury to get involved in community service (U.S. Department of 
Education, 1997). 
Whatever their socioeconomic status, youth are often viewed by society as 
apathetic and disinterested in community. As a result, they often feel 
powerless and are given little opportunity to participate in solving 
community problems. Popular belief holds that youth are self-absorbed and 
socially inert, seeking to distance themselves from the community. These 
young people have grown up in an era of heightened cynicism toward the 
role of government and other social institutions. They have also grown up 
with an increasingly diverse American population. 
However, according to a study entitled "New Leadership for a New 
Century" authored by Peter A. Hart Associates (1998), today's youth are part of 
a generation actively looking for new and distinctive ways to connect to the 
people and issues surrounding them (Hart Associates, 1998). Today's youth 
emphasize supporting individuals and providing direct service. Similarly, 
they believe in the efficacy of small groups of people working together to 
effect change in tangible ways. They are concerned with reaching out to 
connect with people from different backgrounds to address problems and 
formulate solutions. Equal proportions (64 percent) of the sample group said 
that "feeling as though you give back to the community" and "being 
financially successful" are very important to them. 
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In fact, "nearly seven in ten (68 percent) young adults reported that in the 
past three years they have been involved in activities to help their 
community" (Hart Associates, 1998, p. 2). Further, approximately 50 percent 
of the 728 young people interviewed cite the value of contributing to a 
healthy community over the value of individual responsibility. Only 38 
percent placed a higher value on individual responsibility. 
The Hart Associates study found that "young people embrace a style of 
leadership that emphasizes the power of collective responsibility, cooperation 
among diverse individuals, sensitivity toward others, and equal participation 
by all citizens regardless of their authority or position in the community" 
(New leadership, 1998, p. 4). Approximately 80 percent of those interviewed 
felt that communities and individuals are responsible for solving their 
problems collectively and that average people have the resources to solve 
most of the problems in their communities. In addition, 65 percent of the 
young people thought that everyone in the community has the potential to 
contribute, regardless of their age, authority or experience. 
Approximately three quarters of the 18-to-30-year-olds interviewed by Hart 
Associates (1998) who participate in community service activities do so 
through an organized group or association (New leadership, 1998). Forty-six 
percent of young people interviewed stated that it is the responsibility of 
schools to empower students, teach them the skills and give them the 
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opportunities so that they can become a positive force in the community and 
contribute to solving particular issues. 
A recent survey by Independent Sector (1996) indicates that 93 percent of 
teenagers who were asked to volunteer did serve within their local 
community, compared with 24 percent of those who served but who were not 
asked. In a previous Independent Sector survey (1988) of 608 middle and high 
school students, 91 percent of students polled said they should be encouraged 
to participate in community service and 75 percent said they learned more 
during community service than in a typical class. However, only 36 percent 
of the students said that they think students should be required to participate 
in community service. Most students like the idea of community service, but 
not if it's required. 
Further, the U. S. Department of Education (1995) published a study of 
community service performed by high school seniors. The survey, 
administered in the spring of 1992, asked high school seniors about any 
community service they had performed in the prior two years. The study 
found that fewer than half (44 percent) of high school seniors in 1992 had 
performed any unpaid community service in the past two years. 
Conclusion 
The notion of community service is not new. In fact, the idea began to 
take shape in the 1930s as philanthropic nonprofit organizations were 
mobilizing resources to lessen the hardships of the Great Depression (Hanna, 
21 
1936). Educators at that time believed that if American youth were to assist in 
this effort, public schools were the institution best suited to coordinate it. 
Schools represent the one universal institution in every community and 
have access to the trained leadership and energy of young people. 
Educators of today have specialized and individualized their teaching 
techniques compared to educators of the earlier part of this century. They 
have shifted their emphasis from a traditional, classical, and academic 
approach to teaching to an emphasis on the solution of problems facing 
society (Harrison, 1987). Specifically, in the 1970s, society and its institutions 
began to understand that service programs and volunteer experiences in the 
community helped develop a student's personal growth and understanding 
of nonprofit and public organizations. 
There are many research studies which look at the type of student who is 
most likely to volunteer to perform community service and the personal 
benefits of so doing. However, no studies could be found which addressed 
the research questions mentioned in this paper, specifically the effects of 
community service on career aspirations and future volunteering. This 
paper intends to fill a gap in the literature available on the effects of 
community service on high school students. 
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CHMnER3:METHODOLOGY 
This study investigates the questions, "Does performing community 
service in high school positively influenFe students' perceptions of nonprofit 
and public organizations and their attitudes toward pursuing professional 
careers in those sectors? Does this community service experience propel high 
school students to begin to adopt a lifestyle of service? Which type of student 
is likely to be most profoundly affected by her experiences?" In order to 
explore these issues, this researcher studied high school seniors who are 
required to complete 100 hours of community service in the four years prior 
to graduation. As the study considered students who have four months 
remaining in their senior year, most have completed the majority of the 100 
hours. Thus, this group of students had adequate experience to answer the 
questions posed. All attitudes cited in this paper are self-reported by the 
participants and reflect their current perceptions of their thoughts and 
feelings both before and after performing community service. A research 
instrument in the form of a survey questionnaire was employed to test 
whether performing community service actually alters students' attitudes 
toward nonprofit and public organizations. 
Subj9ct/Respondents in the Research Project 
Students enrolled at Oceana High School must perform 100 hours of 
community service prior to graduation. Students are expected to give a 
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minimum of 25 volunteer service hours for each of the four years of high 
school. Currently, there are 141 seniors at Oceana High School. 
Throughout their high school careers, students have had the opportunity 
to perform community service at nonprofit organizations or public agencies. 
Each student coordinates her own volunteer experience by contacting the 
organization and creating a schedule of weekly and monthly service. If a 
student is unable or unwilling to arrange her own volunteer opportunity, the 
community service coordinator assists in the matter. Oceana High School's 
community service. coordinator, Rachel Kalish, works to match an individual 
student's interests, ability, and maturity level to various nonprofit or public 
organizations so that all parties benefit. The matches are partially based on 
students' time availability, transportation needs, and the needs of the 
organization. If a student expresses a particular assignment preference, this is 
considered. Oceana's students have volunteered in a variety of capacities and 
organizations since the inception of this requirement in 1992. These include 
tutoring in an elementary or middle school, mentoring at a teen center, 
helping at cultural events, and coaching soccer at a community center. 
The emphasis of the community service program is on allowing students 
to gain nands-on experience by performing a variety of day-to-day tasks at 
their sites. In addition to hands-on experiences, students also have the option 
of interfacing with executive directors and staff on an individual basis to 
learn more about nonprofit careers, public service, or both. 
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Students share these experiences in an "advisory class" that comprises the 
first 20 minutes of each school day. By reaching them through their advisory 
classes, the researcher attempted to capture the entire senior class in her 
sample. 
Research Design 
The research study presented here is exploratory and strives to investigate 
the impact of community service on students' attitudes and whether students 
with particular characteristics are more influenced by their involvement in 
community service. Namely, the hypothesis posed by this researcher is that 
students who possess certain characteristics will change their attitudes toward 
nonprofit or public organizations in the positive direction. All of the studies 
cited in Chapter 2, which concerned the likelihood of youth performing 
community service, found that the likelihood is associated with a number of 
characteristics such as gender, race or ethnicity, and socioeconomic status. 
Previous research has shown that certain demographic characteristics are 
associated with students who volunteer to perform community service and 
enjoy it. It is a certain type of student who commits herself to volunteering 
and is profoundly affected by performing service. 
Because the students at Oceana High School are required to perform 
community service, the independent variable in this study is "performing 
community service." The intervening variables are those demographic 
variables that were gleaned from the literature review, such as gender and 
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race. The dependent variables are the ways in which students are affected by 
performing community service, i.e. students' attitudes toward the nonprofit 
and public sectors, students' attitudes toward pursuing a career in either of the 
nonprofit or public sector, and students' attitudes toward pursuing a lifestyle 
of service. 
The researcher has considered the effect of the independent variable on the 
dependent variables and has utilized the intervening variables to explore her 
hypothesis. 
Instrumentation 
Chapters 4 and 5 are based on results from a survey questionnaire, which 
uses the Likert Scale and a semantic differential scale, followed by general 
demographic questions. Several questions, including questions six and 10, 
and the cover letter to respondents were adapted from the National 
Evaluation of Learn and Serve America School and Community-Based 
Programs (Abt Associates Inc., & Brandeis University, 1994). The 24-question 
survey for this study by the author was developed to assess students' attitudes 
about nonprofit organizations, both before and after performing community 
service.: The statements in the first part of the questionnaire require responses 
that can be ordered. This ordinal level of measurement was deemed 
appropriate because of the nature of the outcome variables. Pre-testing was 
done with a group of 30 students at a private high school in San Francisco. 
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Then, the survey was altered, incorporating the students' suggestions. It was 
pre-tested on a second group of 28 students at the same high school. 
However, no reliability or validity testing was done on this instrument. 
For the positive statements in the first section of the questionnaire, each of 
the five choices in the Likert scale (strongly agree, agree, neither agree nor 
disagree, disagree, strongly disagree) will be given values one through five, 
respectively. 
In the first section, the positive statements listed below are associated with 
a lower score. The-lower the score, the more likely the respondent perceives 
that nonprofit and public organizations are beneficial to the community and 
perceives that she may pursue a professional or volunteer career. 
• Nonprofit organizations are effective in accomplishing what they set out to 
do. 
• Nonprofit organizations improve the community. 
•People in charge of nonprofit organizations make important decisions. 
• Nonprofit organizations provide interesting and enjoyable work. 
• I will choose to pursue a career in the nonprofit sector. 
• I plan to continue community service throughout my life. 
The negative statements below indicate negative attitudes about nonprofit 
service organizations. Each of the five responses will be given values five to 
27 
one, respectively. The higher the score, the more negatively the student 
views nonprofit organizations. 
• Nonprofit organizations do not really provide important community 
services. 
•Working for a nonprofit organization is considered a low-status occupation. 
• I would prefer to work for an organization other than a nonprofit 
organization when it is time for me to enter the workforce. 
The second section of the survey instrument is designed to reveal 
demographic information about the respondents that is necessary for 
purposes of this study. Listed below are select questions that may require a 
brief explanation why they are posed to the respondents. Straightforward 
questions to derive simple demographic data are not explained here. 
• "If you marked more than one (race/ethnicity), which do you identify with 
most?" This question is posed in order to help classify one's race/ethnicity in 
the event that the respondent marks more than one box. 
• "Why did you enroll in Oceana High School?" Responses will indicate why 
the student is attending a high school with a community service 
requirement, as opposed to one of two public high schools in the immediate 
area. This will indicate the student's initial interest in community service, if 
any. 
• "Have you participated in any community service activity ... beyond what 
is required?" and "Do you/ did you perform the above activity?" This will 
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serve to highlight the students who seem most dedicated to community 
service. 
• "Do you plan to perform community service next year?" This will indicate 
those students who may be more likely to adopt a lifestyle of service and 
possibly pursue a career in the nonprofit sector. 
Procedures 
The researcher sent to the Community Service Coordinator of Oceana High 
School a letter which explained the purpose of the survey and requested her 
cooperation. The community service coordinator was contacted by telephone 
by the researcher to discuss the study and the school's participation in it. The 
researcher delivered questionnaires and a cover letter, explaining the purpose 
of the study and how Oceana's students would participate. This face-to-face 
contact provided an additional opportunity to discuss what was required for 
participation in the study. 
On January 4, Oceana's eight senior advisory teachers distributed the 
attached parental consent form to all seniors under 18 years of age. Students 
were instructed to return the consent forms by a particular date. After that 
date, tht; advisory teachers distributed questionnaires to those students who 
had parental consent forms on file. 
The researcher was able to obtain parental consent forms from only 48, or 
34 percent of Oceana High School seniors. The school administration 
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predicted a study of this type would be able to attract 30 to 40 percent of eligible 
students. This is primarily due to the fact that high school seniors, especially 
in their second semester, typically do not take home consent forms, do not 
bother to get their parents' or guardians' signatures, or both. A sample size of 
48 high school seniors out of a possible 141 is considered relatively small, and 
therefore is subject to a larger sampling error. The researcher was unable to 
obtain data as to the how representative the profile of the sample was of 
Oceana High School's senior class. It is possible that more significant results 
could be obtained with a larger sample size. 
Attached to each questionnaire was a cover letter addressed to the 
students explaining the purpose of the study and thanking them for their 
cooperation. The letter emphasized that the survey was confidential and 
voluntary (i.e. students were free to choose to not answer any question that 
made them feel uncomfortable, or to not answer the entire survey). The 
teachers were instructed to reiterate the fact that participation is voluntary. 
To avoid any implicit coercion, the teacher was not responsible for 
individually collecting each survey. When students finished filling out their 
surveys, a large manila envelope was passed around the classroom, from 
student to student. Students were instructed to place their survey (whether 
completed or not) inside the envelope. The last student was instructed to seal 
the envelope and hand it to the teacher. The teacher brought the collected 
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surveys to the office and the researcher retrieved them from the office later 
that week. 
Each student participating in this study received a self-administered survey 
questionnaire. The questionnaire was developed by means of an exploratory 
study and through general research. 
Treatment of Data 
While analyzing the data generated as a result of the survey questionnaire, 
an attempt was made to identify connections which might exist between the 
effects of community service and specific demographic information about 
students. The information elicited in the second section was used as 
background information about individual volunteers. This served to explore 
the relationship between types of student volunteers and their intentions to 
pursue careers in nonprofit or public organizations, and between types of 
student volunteers and their intentions to pursue a lifestyle of service. 
In certain cases, the researcher combined information from single 
questions to create indices of respondents' attitudes about nonprofit and 
public organizations and the desirability of pursuing a professional or 
volunteer career in one of those sectors. The researcher created a single 
measure by adding together the responses from several questions. 
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Tabulated data were analyzed on a Macintosh personal computer using 
SPSS. The analysis of data was derived from means, standard deviations, 
correlations, t tests, ANOV A and post-hoc Tukey' s hsd. 
The mean for each statement is a measure of central tendency specifying 
the arithmetic average. Standard deviation is a measure of variability that 
indicates how far all scores in a distribution vary from the mean. 
Correlations and t tests measure a difference in two scores. Correlation is a 
quantitative formulation of the relationship that exists among two or more 
variables. At test is used to establish whether significant differences can be 
detected between two means. 
ANOV A is used on interval data when more than two sample means are 
to be compared for differences. The resulting statistic, the F ratio, determines 
the ratio between the variability occurring between the sample groups and the 
variability occurring within each of the sample groups. Although a 
significant F ratio shows that there are significant differences among the 
several group means, it does not specify precisely where those differences are 
occurring. However, Tukey's HSD can show us any significant difference 
between particular groups. 
Limitations of the Study 
This study is cross-sectional because it looks at students at one particular 
time in the program. It does not follow students over time and it does not 
determine the long-term effect of community service on high school 
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students. A longitudinal study would be necessary to determine the number 
of students, if any, affected by their community service experience(s) in terms 
of their choices of where to work or whether or not to volunteer. All that can 
be ascertained from this study is the degree to which students perceive that 
performing community service has had an impact on modifying their 
interest level in and attitude toward nonprofit and public organizations. 
However, there are certain factors such as parental involvement, 
socioeconomic status, gender and ethnicity that may affect students' 
experience and outlook. 
There are three other major limitations of this study. First, because of 
time constraints, it was not possible to repeat the experiment to test for 
reliability. This study should be duplicated with students from public and 
private high schools in various parts of the country. Second, the student 
responses on the survey suffer from the possibility that any variable might 
have contributed to the responses. For example, a student's responses could 
be skewed either way because she had a positive or negative volunteer 
experience at a specific nonprofit or public organization. Lastly, this study 
measures students' opinions of nonprofit organizations and public agencies 
after having performed community service and their attitudes before 
performing community service. Since it is before-after with no separate 
control, the study is open to several possible confounding variables. Any age 
group would find it difficult to remember accurately what their attitudes were 
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on a particular subject four years ago. Likewise, it is difficult for a senior high 
school student to attempt to remember how she might have responded to 
certain questions as a freshman student. In the formative period of these four 
years, students were likely exposed to other experiences, outside of 
performing community service, which may have contributed to their 
opinions about the nonprofit or public sector. In addition, subjects may 
change as a result of a host of other variables systematically related to both the 
independent variable and dependent variable, some of which are perhaps 
unknown to the researcher. 
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CHAPTER 4: RESULTS 
This study is designed to determine whether early exposure to nonprofit 
and public organizations through a hands-on community service experience 
increases students' knowledge of and affects students' attitudes toward those 
types of organizations. 
Research studies have been done on voluntary community service, and 
on which types of students are most likely to volunteer. The results from this 
study suggest similarities between students who volunteer and students who 
are most likely to be positively affected after performing community service. 
The sample used in this research project consisted of 48 Oceana High 
School students who had performed or were in the process of performing 
community service. Table 4.1 shows demographic information on these 
students. 
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Demographic information 
Ethnicity 
Caucasian 
African American 
Asian 
Filipino 
Hispanic 
Multiracial 
Other 
Gender 
Male 
Female 
Household income 
$10,000 or less 
$10,001 to $30,000 
$30,001 to $50,000 
$50,001 to $70,000 
More than $70,001 
I don't know 
Class 
Below middle class 
Middle class 
Above middle class 
Live with 
Both parents 
Mother only 
Father only 
Other relatives 
Other guardians 
Table 4.1 
Frequency Distribution of Sample 
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Frequencies 
Number Percentage 
22 
3 
5 
6 
7 
3 
2 
29 
19 
2 
7 
6 
8 
3 
22 
4 
38 
6 
28 
10 
5 
4 
1 
45.83 
6.25 
10.42 
12.50 
14.58 
6.25 
4.17 
60.42 
39.58 
4.17 
14.58 
12.50 
16.67 
6.25 
45.83 
8.33 
79.17 
12.50 
58.33 
20.83 
10.42 
8.33 
2.08 
Highest education 
Less than high school 4 8.33 
High school diploma 11 22.92 
College degree or higher 27 56.25 
I don't know 6 12.50 
Adult communi~ servi~e 
Yes 13 27.08 
No 30 62.50 
I don't know 5 10.41 
Amount Qf adult ~ervice 
Up to 3 hours per week 4 19.05 
4-8 hours per week 5 23.81 
9 or more hours per week 1 4.76 
I don't know 11 52.38 
Wh~ attend O~eana Hi~h School? 
Friends 8 16.67 
Wanted to volunteer 1 2.08 
Parents wanted me to volunteer 5 10.41 
No choice 17 35.42 
Closest school 14 29.17 
Other 3 6.25 
Grades 
Mostly As 16 33.33 
Mostly Bs 8 16.67 
Mostly Cs 18 37.50 
Mostly Ds or Fs 6 12.50 
Extra service 
Yes 22 45.83 
No 26 54.17 
Volunteer how often? 
On a regular basis 4 8.33 
Irregularly but often 11 22.92 
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Only once or twice 
Community service next year? 
Yes 
No 
I don't know 
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11 
18 
19 
56.25 
22.92 
37.50 
39.58 
Note. Certain categories do not equallOO"'o. This is due to rounding to the second decimal place. 
It is most interesting to note the following frequencies. A discussion will 
follow in the next chapter. 
• A total of 12.49 percent of the seniors at Oceana High School attend because 
either their parents want them to perform community service or they want to 
do it for themselves. 
• After performing community service, 39.58 percent of the respondents did 
not know whether they were inclined to volunteer the following year. 
The survey instrument distributed determined students' knowledge of 
nonprofit and public organizations and attitudes toward pursuing a career in 
those sectors and/ or pursuing a lifestyle of service. The student volunteers 
revealed their attitudes about nonprofit organizations and public agencies 
and how their attitudes may have been changed as a result of their 
experiences performing community service. 
Analysis of the Data 
The means for compilation scores and individual statements on the 
survey questionnaire were taken to compare general student responses. The 
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mean was considered the most appropriate measure of central tendency for 
this study and was used to describe the scores that were most representative of 
the group as a whole. The values associated with each of the ordinal 
variables for positive statements are as follows: strongly agree, 1; agree, 2; 
neither agree nor disagree, 3; disagree, 4; and strongly disagree, 5. Positive 
statements were scored on a scale of one to five. Negative statements were 
scored on a scale of five to one. Although students were given the option of 
choosing "I don't know," no question elicited a substantial number of such 
responses. (Across all statements, the "I don't know" category was chosen in a 
high of 11 (23 percent) cases and a low of 2 (4 percent) cases). In all 
computations, the values for "I don't know" statements were replaced with 
the mean value of the other responses for that particular statement. 
With all statements, a low score indicated a favorable attitude toward 
pursuing a nonprofit career and a lifestyle of service; a higher score indicated 
a less favorable attitude. Students were asked to indicate how they felt about 
each statement before their community service and after their community 
service. Table 4.2 shows the means for the entire group of students, allowing 
comparison of their pre- and post-community service attitudes. 
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Table 4.2 
Individual Means and Standard Deviations of the Difference in Scores 
Between Student's Current Attitudes and Attitudes 
Before Performing Community Service 
Statement Pre-Community Service Post-Community 5ervice- T -value 
Mean SD Mean SD 
A Nonprofits are effective in accomplishing ... 2.58 0.74 2.40 .80 -1.19 
B. Nonprofits improve the community 2.60 0.99 2.06 .86 -3.63*** 
C. Nonprofits provide no important services 2.80 0.95 2.20 .96 -3.28"'** 
D. People in charge make important decisions 2.55 0.74 2.46 .83 -.66 
E. Working for a nonprofit is low status 2.88 0.83 2.44 1.07 -.26 
F. Nonprofits provide interesting work 3.17 0.89 2.70 .86 -3.12*** 
G. I would prefer to work elsewhere 3.72 1.00 3.96 1.03 2.20* 
H. I will pursue a nonprofit career 3.90 0.96 4.08 .93 1.90 
I. I will continue community service 3.52 1.01 3.38 1.16 -.92 
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Combined measures 
Perceptions about the nonprofit sector 
Perceptions about pursuing a nonprofit career 
*= paired t tests showed a significance at the .05 level 
***= paired t tests showed a significance at the .00 level 
11.51 1.99 
16.21 2.68 
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10.05 2.52 -3.91*** 
16.03 2.82 -.52 
As shown under the heading "Combined measures" in Table 4.2, 
information from single questions was combined to create indices of 
respondents' perceptions about nonprofit and public organizations and the 
desirability of pursuing a professional or volunteer career in one of those 
sectors. The researcher created a single measure by adding together the 
responses from several questions. Scores from statements a, b, c, and i were 
added together to create an index of how the respondents perceive nonprofit 
and public organizations and whether or not they are likely to pursue a 
lifestyle which includes service. Statements d, e, f, g, and h were combined to 
form an index that would show what respondents felt about pursuing a career 
in nonprofit or public organizations. 
The researcher completed t tests on the statements in the first section of the 
survey instrument and found four statistically significant differences out of a 
possible nine. These represent differences between pre-community service 
responses and post-community service responses. 
Adding the numeric responses for each statement using the 
aforementioned Likert scale yielded point differences for the nine statements 
ranging from a high of 40.00 points to a low of 18.70 points. There were 29 
cases out of 48 (60 percent) in which post-community service scores decreased 
compared with pre-community service scores, indicating a positive attitude. 
Of these, 21 cases (72 percent) decreased by 2 points or more. The largest 
decrease was 11 points, with an average of 5.42. On the other hand, there 
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were 15 cases out of 48 (31 percent) in which post-community service scores 
increased over pre-community service scores, indicating a negative attitude. 
Of these, nine cases (60 percent) increased by 2 points or more. The largest 
increase was 7 points, and the average was 3.78 points. In four cases, scores 
remained the same. 
The mean of the pre-community service scores was 27.72. The mean of 
the post-community service scores was 26.09. This difference (t=-2.74) is 
statistically significant at the .01 level and suggests that the volunteer 
experience may have had a positive effect on student perceptions of the 
nonprofit sector. (Note that for the purposes of this report of findings, 
fractional numbers were rounded off to the second decimal number.) 
In statements which combined to measure perceptions of nonprofit 
organizations, there was a statistically significant difference in the pre-
community service and post-community service means (t= -3.91). Significant 
at the .00 level, this may indicate that volunteering may have altered in the 
positive direction their impressions of the type of work accomplished by 
nonprofit organizations. The slight decline in post-community service 
standard deviation reflects a slightly greater adherence to the mean. Of the 
four statements combined in this measure, statements band c were both 
significant at the .00 level (t=-3.63 and t=-3.28, respectively). 
Most interesting are responses to statements g and h. Responses to 
statement g ("I would prefer to work for an organization other than a 
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nonprofit organization or public agency when it is time for me to enter the 
workforce") indicate that, after performing community service, students do 
not have a desire to work in a nonprofit organization or public agency. An 
increase in the post-community service mean shows that, after volunteering, 
they were slightly less likely to choose a nonprofit career. The t-value (2.20) is 
significant at the .05 level. 
Although not statistically significant, responses to statement h ("I will 
choose to pursue a career in the nonprofit or public sector") indicate that most 
students do not have a desire to pursue a nonprofit career. An increase in the 
post-community service mean shows that they were slightly less inclined in 
this direction after volunteering. There was a slight decrease in the standard 
deviation of the post-community service scores, signifying smaller differences 
in student scores. 
In both their pre-community service and post-community service scores, 
students chose the middle values on the statement regarding their desire to 
adopt a lifestyle of service (answers in the range of 2.5 to 3.5 were considered 
for this interpretation). A decline in the mean of the post-community service 
score suggests that volunteering may have enhanced their desire to pursue 
community service throughout their lives. A slight increase in the post-
community service standard deviation reflects that the sample held slightly 
more divergent opinions after the intervention. 
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A pattern in student responses emerges from analysis of the data in Table 
4.2. Before performing community service, students chose the middle scores 
with regard to the efficacy of nonprofit organizations. After having 
performed community service, there was a slight positive change in the 
mean. This indicates that volunteering positively altered attitudes toward 
nonprofit organizations. Of the four statements that combined to create this 
index, three of the statements produced statistically significant t tests. 
Additional Variables 
The data were also examined with respect to information gleaned from 
the demographic section of the survey instrument. To determine the impact 
of various demographic information, such as gender and race, this researcher 
utilized independent t tests, ANOV A, and post hoc Tukey' s HSD calculations 
(See Tables 4.3-4.10 in the appendix). 
One statistically significant finding was the relationship between gender 
and change in respondents' attitudes measured in the pre-community service 
score and the post-community service score (t=3.90). Significant at the .05 
level, the data show that, as a result of performing community service, 
females changed their perceptions significantly more than males. 
There were six other relationships that were significant at the .00 or .05 
level. These compared respondents' perceptions of nonprofit organizations 
with certain demographic statistics. 
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• Students who did not plan to perform community service the following 
year were significantly more likely to perceive that they did not want to 
pursue a nonprofit career, compared to those who expressed a desire to 
perform community service the following year (t=3.19, significant at the .00 
level). 
• Students who responded that they lived with their father only were 
significantly more likely to have an unfavorable impression of nonprofit 
organizations, thinking them ineffective and unimportant, compared to 
those who lived with any other combination of adults (f=2.96, significant at 
the .05 level). 
• Students who reported that they lived in households in which at least one 
adult performed community service were significantly more likely to have a 
favorable impression of nonprofit organizations than those who did not have 
that adult influence (t=-2.28, significant at the .05 level). 
• Students who reported that they lived in households in which at least one 
adult performed community service were significantly more likely to alter 
their impression of nonprofit organizations (in a positive direction) than 
those who did not have that adult influence (t=-2.04, significant at the .05 
level). 
• Students who reported that they did not perform community service that 
went beyond the school requirement were significantly more likely to have 
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less often after volunteering. The increase in standard deviations after 
performing community service may suggest that students had diverse 
volunteer experiences and that these experiences shaped their attitudes. 
These differences caused student responses to vary. 
Statement g ("I would prefer to work for an organization other than a 
nonprofit organization or public agency when it is time for me to enter the 
workforce") and statement h ("I will choose to pursue a career in the 
nonprofit or public sector") deserve further examination and will be 
discussed in Chapter 5. In these cases, both before and after performing 
community service, the majority of students did not have a desire to go into 
careers in the nonprofit or public sector. This may signal that students are not 
denouncing the importance or value of the nonprofit sector, but do not 
perceive that they will earn their livelihoods via such an occupation. 
In analyzing the demographic information garnered from the survey 
instrument, it was observed that several factors had a discernable impact on a 
student's attitude toward nonprofit organizations. These will be further 
discussed in Chapter 5. 
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an unfavorable impression of the nonprofit and public sectors than those 
who performed extra service (t=-2.01, significant at the .00 level). 
• These same students (described directly above) were more likely to have a 
more favorable impression of nonprofit organizations than those who did 
not plan to perform community service next year (t=-3.57, significant at the 
.00 level). 
Summary 
After performing community service, students altered their attitudes 
about nonprofit and public organizations and pursuing a career in that sector. 
There were three statements on the questionnaire for which the mean 
increased (g, h, i); six decreased (a, b, c, d, e, f); and none stayed the same. 
Standard deviations generally increased, showing a greater difference in 
student scores. 
Although not all changes were statistically significant, the results point to 
an overall trend demonstrating that the mean scores were more likely to 
decrease (showing positive change) and the standard deviations were more 
likely to increase after the students had performed community service. The 
impression that emerges is that the volunteer experience appears to have 
produced change in the students' attitude toward the nonprofit sector and 
that this change was in the positive direction, although the degree of positive 
change was slight to moderate. Students often chose the middle scores for 
certain statements before performing community service, but did so slightly 
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CHAPTER 5: SUMMARY AND CONCLUSIONS 
This chapter presents an overview of this study, as well as presenting and 
discussing the significance of the research findings. It also draws conclusions 
based on these findings. 
Review of the Problem 
This research project explored the possible impact of the community 
service experience on students' attitudes toward nonprofit and public 
organizations. It showed whether involving high school students in 
community service positively influences their attitudes toward nonprofit or 
public organizations, or their intent to pursue a career in those sectors, or 
both. It also indicated whether students experienced personal satisfaction 
from helping a nonprofit or public organization and its constituency, and 
whether that experience may lead them to choose a permanent lifestyle of 
service. The following discussion explores which types of students may be 
most likely to pursue the aforementioned paths. 
The purpose of this study was two-fold: 1) to explore students' attitudes 
toward the nonprofit and public sectors as a result of performing community 
service, and to determine to what degree, if any, high school students are 
motivated to pursue a career in either of these two sectors or to pursue a 
lifestyle of service; and 2) to find out what type of student is likely to be most 
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affected by the community service experience. In other words, this study 
analyzed the degree to which particular demographic characteristics are 
related to a positive attitude toward nonprofit and public organizations. 
To ascertain this information, the researcher studied 48 seniors from 
Oceana High School who had completed or were in the process of completing 
the community service requirement for graduation. Students enrolled at 
Oceana High School are required to perform 25 hours of community service 
per year, or 100 hours during the high school career. 
A 24-statement survey questionnaire using Likert scales was administered 
to participating seniors in January 1999. Test scores measuring attitudes 
before performing community service and after performing community 
service were compared. Data concerning how different types of students 
responded to their community service work were also analyzed. 
Discussion of the Findings 
Pre- and post-community service attitudes. 
Respondents' total scores measuring attitudes after having performed 
community service, in contrast to the attitudes they held prior to their 
service, showed that approximately 60 percent of the scores decreased 
(showing a positive effect), 31 percent of post-community service scores 
increased (showing a negative effect}, and 8 percent stayed the same. That the 
majority of scores decreased could mean that volunteering had a generally 
50 
positive influence on the students' perceptions of nonprofit organizations. 
However, it may also be noted that the relatively large percentage of cases 
in which scores increased sends a mixed signal. Performing community 
service seems to have affected some students positively and others 
negatively. It may be speculated that the volunteer experience actually 
discourages some students from pursuing a career in the nonprofit or public 
sector by showing them the reality of day-to-day work. 
Likewise, comparing the mean scores of individual attitudinal responses 
after performing community service with attitudes held prior to performing 
community service, 78 percent of the mean scores decreased (indicating a 
positive change) and 22 percent increased (indicating a negative change). 
These results seem to indicate that students generally have a positive 
perception of the nonprofit sector even if they do not desire to enter the 
nonprofit sector professionally. 
A total of 12.49 percent of the survey respondents at Oceana High School 
enrolled there because either their parents wanted them to perform 
community service, or because they themselves wanted to do so. Perhaps the 
reputation of Oceana's community service program is strong and draws 
service-minded students to the school. Results from question 15 revealed 
that after performing community service, 39.58 percent of the respondents did 
not know whether they were inclined to volunteer the following year. This 
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seems natural because many students are unsure about their academic and 
extracurricular activities will be after they graduate high school. 
Statements have been broken down into two categories. Statements a, b, c, 
and i reflect students' attitudes towards nonprofit organizations. In this 
group, 75 percent of the mean scores decreased after the community service 
experience (showing an improved attitude). 
The second category (statements d, e, f, g, and h) included those questions 
that measured the students' attitudes about potentially pursuing a career in 
nonprofit organizations. In this group, 60 percent of the mean scores 
decreased after the volunteer experience (showing an improved attitude). 
However, it should be noted that in statements g and h, which ask about 
intentions to pursue a nonprofit or public career, approximately 5 percent of 
the mean scores decreased (showing an improved attitude) and 
approximately 95 percent of the scores increased, showing a negative attitude. 
This group of 95 percent of the respondents indicated that they did not want 
to pursue a nonprofit or public career when it was time for them to enter the 
workforce. 
Before performing community service, most students perceived that they 
did not want to enter the nonprofit sector professionally. There was, 
however, a slightly positive view of nonprofit organizations. After 
performing community service, students were increasingly negative about 
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pursuing a nonprofit career but their view of the efficacy of nonprofit 
organizations improved. 
It could be that the volunteer experience positively affected knowledge of 
and attitudes toward nonprofit organizations, but did not adequately 
stimulate interest in pursuing a career. Regarding their career choice, it is 
possible that students may have been exposed to diverse occupations 
throughout high school. By the time of the post-community service survey, 
they may have chosen one path over another. A final possibility is that the 
instrument used in_ this study was not sensitive enough to detect a change in 
attitudes. 
Types of students likely to engage in community service. 
The results of various statistical tests within the demographic portion of 
this study align with published results from studies (cited in Chapter 2) 
showing that certain types of students are most likely to volunteer and will be 
most positively affected by community service. One such study (Prudential, 
1995) showed the likelihood of performing community service was associated 
with a number of demographic characteristics such as gender, race, parental 
influence, ethnicity, and socioeconomic status. The Prudential (1995) study 
found that female students were significantly more likely than their male 
counterparts to volunteer to perform community service. Similarly, this 
researcher found that female students were more likely than male students to 
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change their attitudes about nonprofit organizations in the positive direction 
after having performed community service. 
Students were more likely to have a positive view of the nonprofit sector 
if they lived with an adult who volunteered. A few students who scored on 
the higher end (i.e. their attitudes changed significantly) commented that 
their parents are "really into it" and "volunteer practically every free minute 
(she) gets." It is assumed that these parents explain to their children the 
importance of volunteering and impart to their child the desire to help 
others. However, other demographic characteristics that published studies 
have equated with volunteering (i.e. race, ethnicity, and socioeconomic 
status) did not exhibit high levels of correlation in this study. 
On the other end of the spectrum, students who lived solely with their 
fathers seemed to have an unfavorable impression of nonprofit 
organizations. One possible explanation for this phenomenon is based on 
gender stereotypes, which presume that females are more helpful and willing 
to give of themselves to help another than are males. Another possibility is 
that the students who responded that they lived with their fathers happened 
to be the students who had a poor community service experience that tainted 
their view of the nonprofit sector. 
In addition, there was a statistically significant relationship between 
holding a negative perception of nonprofit organizations and intending to 
participate in community service again. Those who had a negative attitude 
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toward nonprofit organizations rejected the notion of performing 
community service next year. Likewise, the students who did not think 
highly of the nonprofit sector did not volunteer to perform service beyond 
what was required for graduation. 
Conclusions 
Based on the results of the study, it appears that the volunteer experience 
had a mixed effect on students' attitudes toward nonprofit organizations. For 
78 percent of the students, the service experience did have a positive 
influence on their attitudes toward the nonprofit sector, or on their desire to 
pursue a career in the field, or both. For 25 percent of this group, 
volunteering positively affected their attitudes toward nonprofit 
organizations, but it may have diverted them from a nonprofit career. Such 
an outcome could be the result of "reality testing," in which students found 
out that the world of nonprofits is not as it may have seemed; or this 
apparent discrepancy could also be a result of increased confusion about career 
choices. 
Perhaps the most important conclusion that can be made is that 
performing community service at a young age appears to have an effect on 
decision-making about one's future. For some students, the experience of 
performing community service may be pivotal in affirming their desire to 
pursue a nonprofit career, a lifestyle of service, or both. For others, it may be 
the central factor in guiding them away from a future in the nonprofit sector. 
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It can be said that as a result of performing community service, certain 
students will be more likely to adopt positive attitudes toward nonprofit and 
public organizations, and toward pursuing a career in those areas or pursuing 
a lifestyle of service. This study found that those most likely to have a 
positive attitude toward nonprofit organizations were female students who 
lived with an adult who performed community service. Most of the studies 
cited in Chapter 2 recorded similar findings concerning students most likely 
to volunteer to perform community service. 
Students less likely to embrace the nonprofit sector, a lifestyle of service, 
or either tended to be students who lived with their fathers only. (None of 
the published research available looked at this particular situation.) Students 
who had a negative perception of nonprofit organizations were less likely to 
perform community service beyond the requirement for graduation. They 
were also less likely to expect to perform community service next year. 
One conclusion that can be drawn from this study is that an active parent, 
a positive role model, or both, is a significant factor that may help shape a 
teenager's desire to embrace a lifestyle of service. Other factors that help to 
shape a teenager's attitude are the individual community service experience 
and his or her level of knowledge about nonprofit organizations or public 
agencies. 
The results of this study suggest that student participation in community 
service doesn't necessarily have a positive influence on career and volunteer 
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choices. Below are suggestions for enhancing an already existing community 
service program by including elements that may positively influence students 
to a greater degree. 
Recommendations for Action and Future Research 
This study may point out ways to enhance community service programs 
in public high schools. Several actions not currently being implemented at 
Oceana High School might produce positive results. First, a more structured 
mentor relationship could be developed between students and their 
supervisors. Through more personalized relationships, students might feel 
more secure in seeking the information they need to make career or lifestyle 
decisions. 
One way to facilitate the mentor relationship would be to establish regular 
meetings between students and their supervisors, or mentors, to have their 
questions addressed. These meetings could occur on a one-to-one basis or 
within the context of a small group of similar organizations. By giving 
guidance, encouragement, and support, the nonprofit professionals would be 
fostering self-confidence on the part of the students. Furthermore, the 
professionals would serve as role models, thus increasing the likelihood that 
students would positively perceive a career in nonprofits, a lifestyle of 
service, or both. 
A second recommendation is to enhance the career information aspect of 
the program to increase students' knowledge of the nonprofit sector. 
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Monthly information workshops could be offered. For example, students 
could attend workshops on the history of the nonprofit sector or on 
fundraising, marketing, or organizational development. 
A third recommendation is to augment the hours students are required to 
perform community service. Of all public high schools in the Bay Area, 
Oceana High School requires its students to complete the greatest number of 
hours of community service prior to graduation. However, the 100-hour 
service requirement may not be enough time for students to gain the 
information they need to explore whether or not to pursue a career in the 
nonprofit sector, a lifestyle of service, or both. Establishing a 290-hour 
requirement could give the students greater opportunity to explore the 
nonprofit sector. (This 290-hour figure was derived by taking the approximate 
36 weeks per school year and multiplying it by the two hours that students 
would serve per week. The result was then multiplied by four, the number of 
years a student is enrolled in high school.) 
A final recommendation is to increase follow-up studies of student 
volunteers to determine whether they are having positive community 
service experiences. Periodic feedback sessions could be arranged with the 
community service coordinator, affording students the chance to share their 
feelings, suggestions, and concerns. It is essential that students involved in 
community service actually take the time to evaluate their volunteer 
experience and reflect on its significance to the organization and to the 
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organization's constituents. By using a more intensive approach to manage 
the community service program, it is likely that student satisfaction and 
retention would increase. A more satisfying volunteer experience could, in 
tum, be the deciding factor in motivating some students toward a career in 
the nonprofit or public sector, a lifestyle of service, or both. 
Future Research 
Because this research project only studied seniors enrolled at Oceana High 
School, it would be worthwhile to conduct the study again on a younger 
group of students or on a group of students from a different public, private, or 
parochial high school. It would also be interesting for as researcher to study 
this topic using qualitative methods, as opposed to the quantitative measures 
used in this author's research. If the study is repeated, several questions could 
be added to the survey instrument, independent of the comparison. One 
question could ask whether the students are associated closely with anyone 
employed by a nonprofit organization, and whether this involvement has 
influenced their attitude toward the nonprofit sector. A second question 
could ask about students' extra-curricular activities, both in school and 
outside of school. A third open-ended question could find out how students 
would characterize their volunteer work, i.e. where students performed their 
community service and whether or not they considered the work they did as 
meaningful or significant. 
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A future topic for research might be to examine whether changes, such as 
improved grades or altered attitudes, might differ depending on what 
methods are used to encourage community service or depending upon what 
type of service is performed (i.e. simply encouraging community service, 
offering support and resources for performing community service, or 
requiring community service for graduation). Another aspect of community 
service that needs to be addressed is the efficacy of school-sponsored 
community service activities in preparing students for the workplace. 
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APPENDIX A 
Table 4.3 
Attitudinal change regarding nonprofit and public careers 
relative to demographic profiles (ANOV A) 
Demographics df F-ratio 
Race 48 0.60 
Socioeconomic class 48 1.86 
Live with ... 48 1.39 
Highest education 48 1.20 
Why Oceana? 48 0.66 
Grades 48 2.16 
64 
APPENDIXB 
Table 4.4 
Attitudinal change regarding nonprofit and public careers 
relative to demographic profiles (t test) 
Demographics df t-value 
Gender 48 2.15* 
Adult service 48 0.17 
Extra service 48 0.20 
Service next year 48 -1.33 
*=significant at the .05 level 
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APPENDIXC 
Table 4.5 
Post-service attitudes toward nonprofit and public careers 
relative to demographic profiles (ANOV A) 
Demographics df F-ratio 
Race 48 0.81 
Socioeconomic class 48 0.12 
Live with ... 48 1.87 
Highest education 48 0.20 
Why Oceana? 48 0.63 
Grades 48 0.26 
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APPENDIXD 
Table 4.6 
Post-service attitudes toward nonprofit and public careers 
relative to demographic profiles (t test) 
Demographics df t-value 
Gender 48 1.08 
Adult service 48 -0.91 
Extra service 48 -1.57 
Service next year 48 -3.19*"'* 
"*"=significant at the .00 level 
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APPENDIXE 
Table 4.7 
Change in pre- and post-service attitudes toward the nonprofit and public sectors 
in relation to demographic profiles (ANOV A) 
Demographics df F-ratio 
Race 48 1.02 
Socioeconomic class 48 1.70 
Live with ... 48 1.19 
Highest education 48 2.02 
Why Oceana? 48 1.19 
Grades 48 0.10 
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APPENDIXF 
Table 4.8 
Change in pre- and post-service attitudes toward the nonprofit and public sectors 
in relation to demographic profiles (t test) 
Demographics df T-value 
Gender 48 1.86 
Adult service 48 -2.04* 
Extra service 48 -0.41 
Service next year 48 -1.21 
*=significant at the .05 level 
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APPENDIXG 
Table 4.9 
Post-service attitudes toward the nonprofit and public sectors 
in relation to demographic profiles (ANOV A) 
Demographics df F-ratio 
Race 48 0.69 
Socioeconomic class 48 0.49 
Live with ... 48 2.96* 
Highest education 48 1.70 
Why Oceana? 48 1.17 
Grades 48 1.33 
Note. Tukey's hsd indicates a significant difference between students who live with their 
fathers only and all other students. 
*=significant at the .05 level 
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APPENDIXH 
Table 4.10 
Post-service attitudes toward the nonprofit and public sectors 
in relation to demographic profiles (t test) 
Demographics df t-value 
Gender 48 1.96 
Adult service 48 -2.28* 
Extra service 48 -2.01 * 
Service next year 48 -3.57*** 
*=significant at the .05 level 
***=significant at the .00 level 
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APPENDIX I 
Survey Questionnaire 
The community service work that you do for school credit is done at a public or 
nonprofit organization. Examples of nonprofit or public organizations may include: 
your church or temple, The Sierra Club, The SPCA, The Red Cross, an art museum, an 
elementary school, a university and your community center. There are many other 
examples. 
I have listed below a series of statements about community service and volunteer work. 
For each statement, think of the organization where you perform your community 
service. Indicate by circling whether you strongly agree, agree, neither agree nor disagree, 
disagree, or strongly disagree with the following statements. 
In the left-hand column, respond to the statements based on your feelings right now. In 
the right-hand column, respond as you might have responded before having performed 
community service. 
Sample: I enjoy building things with Legos™. 
Based on how I feel today, I: 
Strongly Agree Neither agree Disagree 
agree nor disagree 
I 2 3 4 
Strongly 
~ree 
Don't 
know 
• 
If you had asked me ten years ago, I would have 
responded: 
Strongly Agree Neither agree Disagree Strongly Don't 
aarec nor disagree disagree know 
I 3 S 9 
a. Nonprofit or public organizations are effective in accomplishing what 
they set out to do. 
Based on how I feel today, I: 
Strongly Agree 
agree 
Neither agree 
nor disagree 
3 
Disagree Strongly Don· t 
disagree know 
s 9 
If you had asked me before I participated in 
community service, I would have responded: 
Strongly 
agree 
I 
Agree Neither agree 
nor disagree 
3 
Disagree Strongly Don't 
disagree know 
s 9 
b. Nonprofit or public organizations improve the community. 
Based on how I feel today, I: 
Strongly 
agree 
I 
Agree Neither agree 
nor disagree 
3 
Disagree Strongly d""free Don't know 
• 
If you had asked me before I participated in 
community service, I would have responded: 
Strongly 
agree 
I 
Agree Neither agree 
nor disagree 
3 
Disagree Strongly 
disagree 
s 
Don't 
know 
9 
c. Nonprofit or public organizations do not really provide important 
community services. 
Based on how I feel today, 1: 
Strongly Agree Neither agree Disagree Strongly Don't 
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If you had asked me before I participated in 
community service, I would have responded: 
Strongly Agree Neither agree Disagree Strongly Don't 
agree nor disagree disagree know agree nor disagree 
d. People in charge of nonprofit or public organizations make important 
decisions. 
Based on how I feel today, I: 
Strongly 
agree 
I 
Agree Neither agree Diaa....,. 
nor disagree 
3 
Don't 
know 
9 
If you had asked me before I participated in 
community service, I would have ~ponded: 
StronsJy 
agree 
I 
Neither agree 
nor disagree 
3 
Disagree Don't 
know 
9 
e. Working for a nonprofit or public organization is considered a low-status 
occupation. 
Based on how I feel today, 1: 
Strongly 
agree 
s 
Agree Neither agree Disagree 
nor disagree 
3 
Strongly Don't 
disagree know 
I 9 
If you had asked me before I participated in 
community service, I would have responded: 
Strongly 
agree 
s 
Agree Neither agree 
nor W...gree 
3 
Strongly 
dis"f""' 
Don't 
know 
9 
f. Nonprofit or public organizations provide interesting and enjoyable work. 
Based on how I feel today, I: 
Strongly 
agree 
I 
Agree Neither agree 
nor disagree 
3 
Disagree Strongly di"'/ree 
Don't 
know 
9 
If you had asked me before I participated in 
community service, I would have responded: 
Strongly 
agree 
I 
Agree Neither agree 
nor disagree 
3 
Disagree Strongly 
disagree 
s 
Don't 
know 
9 
g. I would prefer to work for an organization other than a nonprofit or 
public organization when it is time for me to enter the workforce. 
Based on how I feel today, I: 
Strongly 
agr« 
5 
Agree Neither agree 
nor disagree 
3 
Disagree Don't 
know 
9 
If you had asked me before I participated in 
community service, I would nave responded: 
Strongly 
agree 
5 
Agree Neither &Jrte 
~W...gree 
Disagree Suongly 
disaprce 
Don't 
know 
9 
h. I will choose to pursue a career in the nonprofit or public service sector. 
Based on how I feel today, 1: 
Strongly Agree Neither agree 
nor diSagree 
3 
Disagree Strongly Don't 
agree disagree know 5 9 
If you had asked me before I participated in 
community service, I would nave responded: 
Strongly 
agree 
I 
Neither agree Disagree 
nor
3 
disagree 
Strongly Don't 
disagree know 
5 9 
i. I plan to continue community service throughout my life. 
Based on how I feel today, I: 
Strongly 
agree 
I 
Agree Neither agree 
nor disagree 
3 
Disagree Don't 
know 
9 
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If you had asked me before I participated in 
community service, I would have responded: 
Strongly 
agree 
I 
Agree Neither agree 
nor
3 
disagree 
Disagree Strongly 
disagree 
5 
Don't 
know 
9 
Information about you 
In this section, I would like to know just a little about you so I can see how different types of 
students feel about the issues that I have been examining. 
1. Which best describes you? Check all that apply. 
0 White or Caucasian 0 Black or African American 0 American Indian 
0 Asian 0 Filipino 0 Hispanic, Latino or Latina 0 Multiracial 
0 Other (Please specify _______ ) 
2. If you marked more than one, which do you identify with most? 
10 White or Caucasian 20 Black or African American 30 American Indian 
.0 Asian sO Filipino ~Hispanic, Latino or Latina 10 Multiracial 
sO Other (Please specify _______ ) 
3. Are you: 
10 Male 20 Female 
4. Please indicate your household income. 
D $10,000 or less 20 $10,001 to $30,000 30 $30,001 to $50,000 
.0 $50,001 to $70,000 sO More than $70,001 ~ I don't know 
5. If you had to choose one of the following, under which class would you 
classify the household in which you live? 
10 Below middle class D Middle class 
6. Do you live with: 
10 Both parents? 
.0 Other relatives? 
20 Mother only? 
sO Other guardians? 
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30 Above middle class 
D Father only? 
7. What is the highest level of education held by any adult in the household? 
10 Less than high school 20 High school diploma or equivalent 
30 College degree or higher £l I don't know 
8. Do any adults in your household participate in any ongoing community 
service activity (for example, volunteering at a school, coaching a sports 
team, or working with a church or neighborhood association)? 
10 Yes 20 No D I don't know 
9. If you answered yes to the question above, about how much do they 
volunteer? 
10 Up to 3 hours per week 
30 9 or more hours per week 
il 4-8 hours per week 
D I don't know 
10. Why did you enroll in Oceana High School (as opposed to another public 
high school that does not have a community service requirement)? Please 
check only the (one) primary reason for your decision to attend Oceana. 
~O My friends were going to Oceana. 
20 I wanted to participate in the community service program the school 
offered. 
30 My parents wanted me to perform community service . 
• 0 I was assigned to Oceana and had no choice but to attend. 
sO It was the closest school to where I live. 
60 Other (please indicate ___________________ ) 
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11. What kinds of grades do you get? (please answer honestly: remember no 
one will see your answers) 
,O Mostly As D Mostly Bs D Mostly Cs 40 Mostly Ds or Fs 
12. During this school year, have you participated in any community service 
activity or volunteer work at your school or in your community beyond 
what is required? 
DYes 
13. If you answered "yes" to number 12, do you/ did you perform the above 
activity: 
,O On a regular basis D Irregularly but often D Only once or twice? 
14. Do you plan to perform community service next year? 
DYes 20 No ~I don't know 
Thank you very much for completing the questionnaire. 
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APPENDIXJ 
Instructions to Survey Respondents 
Dear Student: 
Hi. I would like to ask your help on a very important project. I am a masters 
student at The University of San Francisco and am in the process of writing 
my thesis paper, which is required for graduation. I am very interested in 
studying the effects of community service programs on high school students. 
As you may know, community service programs encourage young people to 
take part in volunteer activities in the community. Thousands of schools 
and community organizations run these service programs. 
The program at Oceana High School requires that students complete 100 
hours of service prior to graduation. You have participated in community 
service at Oceana. People at other schools considering such a program would 
like to know your feelings about this work. I would really appreciate it if you 
and your classmates took part in this study. It should take you about 10 
minutes. 
The survey asks a number of questions that will help me learn about the 
characteristics, attitudes and activities of young people who are involved in 
community service programs. I am interested in your thoughts, feelings, and 
actions. Please help by answering as honestly as you can. 
As you complete the questionnaire, there are three important points you 
should keep in mind. 
A. This survey is anonymous. No one at your school 
or in your community will ever see your answers 
to any one of the questions. Your responses will be 
combined with many other surveys, so your 
answers will never be examined individually. 
B. This survey is completely voluntary, and I 
appreciate your participation. If there are any 
questions that you do not want to answer, you may 
leave them blank. You may choose not to answer 
the entire survey. 
C. This is not a test. There are no "right" and 
"wrong" answers. Just mark the answer that best 
shows how you think or feel. If you have 
additional comments, please write them on the 
back of the survey. 
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Thank you very much - in advance - for your participation. I will make 
the results available to those of you who are interested. The high school 
library will retain a bound version of my thesis. 
Sincerely, 
Lara Rajninger 
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